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Access to Higher Education. (April 13, 2006) Steven J. Rosenstone presentation to “Thursdays at Four.”  Institute for Advanced Study. University of Minnesota.  


This published presentation states that the disparity of college attendance as a result of income is only increasing.  As the college participation rate for those in the top quartile increases, the percentage of bottom quartile participants is decreasing.  For example, in 2003 students from wealthier families were 8.3 times more likely to attain a bachelor’s degree.  A reason for this may be because colleges have shifted the focus of financial aid from need-based to merit-based in order to attract students with strong academic profiles.  The publication includes numerous statistics that show disparities as a result of income, financial aid, academic preparedness, class, and highest degree obtained.  [FINANCIAL ISSUES] 

Arnold, J. (December 2006). “Changing the Measure of Success.” Inside Higher Ed.  www.insidehighered.com

How can one measure success in tradition measures when more and more students are becoming non-traditional?  Through personal stories and candid confessions, Arnold challenges the old model of achievement based on residential colleges and describes how students that would be viewed as failures because they enrolled but did not obtain a degree may be considered successful when taking their personal triumphs into account.  Specifically looking at community colleges, Arnold argues that success must be measured differently and that, “success means students achieve what they came for: one class, one semester, or a degree that takes ten years.”  Especially for students attending community colleges, measuring success is not as easy as looking at the graduation rates but rather, goals change quickly and success can be celebrated small steps and gained experiences.  [COLLEGE STUDENT RETENTION AND SUCCESS]

Association of American Colleges and Universities. (2005). Liberal Education Outcomes: A Preliminary Report on Student Achievement in College. Washington, DC: Association of American Colleges and Universities.  


This report reviews a set of general education outcomes that are valued by business and government leaders as well as by faculty and academic institutions.  Using data from the National Survey of Student Engagement, it provides an overview for student achievement in college.  Achievement is defined as critical thinking, quantitative literacy, communication skills, ethical reasoning and civic engagement.   However, despite progress, there are still gaps in documenting and evaluating these important factors of student success that are regarded as key to economic opportunity and citizenship.  Therefore, the report includes recommendations on how to include learning outcomes that can help to increase student success in those critical areas, and ways faculty and college staff can assess and track the outcomes of achievement of students through the college years.  [COLLEGE STUDENT RETENTION AND SUCCESS]

Brainard, J. (February 13, 2006). “U. of Minnesota Expands Scholarships for Low-Income Students.” The Chronicle of Higher Education. Accessed: August 21, 2006.  http://chronicle.com/daily/2006/02/2006021303n.htm

The article announces that the University of Minnesota is expanding the program that provides scholarships for those eligible to receive federal Pell Grants by matching the Pell awards.  The action is in response to the increasing cost of tuition, but the stagnation of the Pell Grant for the last 3 years.  The change may affect the 37,015 full time undergraduates attending the 4-part University of Minnesota system.  The scholarship is part of the University’s efforts to be a leading research institution in the nation while still maintaining a commitment to Minnesota to provide the opportunity for access to higher education.  Currently, the award is only for incoming first-year and transfer students.  [MINNESOTA SPECIFIC, FINANCIAL ISSUES] 
Callan, P.M, J.E. Finney, M.W. Kirst, M.D. Usdan, & A. Venezia.  (September 2005). The Governance Divide: A Report on a Four-State Study on Improving College Readiness and Success. San Jose, CA: The National Center for Public Policy and Higher Education.  


This report offers recommendations for state leaders interested in effective K-16 reforms.  It is based on findings from Partnerships for Student Success, a four-state study that analyzed educational governance and policies at the state level, focusing the research on students attending broad-admission institutions (not highly selective in the admission criteria).  As the report explores different ways to implement a sustainable P-16 directive, the researchers identify opportunities and challenges that are a result of the efforts to make the transition from high school to college easier for students.  There is no formula for putting into action P-16 reforms in each state, but it is clear that a vision for change and the leaders in place that can inform those changes is essential.  Research also identified key policy levers that are helpful for states that are planning to implement K-16 reforms, including assessment and curricula, finance, data systems and accountability.  [COLLEGE ACCESS SPECIFIC]

Carey, K. (January 2005). Choosing to Improve: Voices from Colleges and Universities with Better Graduation Rates. The Education Trust. Washington, DC: The Education Trust.


Together with “One Step from the Finish Line,” this document approaches the issue of graduation rates by providing examples of schools that are doing a good job at graduating their students.  Alarmingly, the national graduation rate is 56.4% of all students that enter a higher education institution.  Institutions that have addressed graduation rates directly have demonstrated that it needs to be an issue that the whole college or university addresses—faculty, staff, and administration.  Some institutions highlighted are University of Northern Iowa, St. Mary’s University, Syracuse University, Alcorn State, and Notre Dame.  [COLLEGE STUDENT RETENTION AND SUCCESS]

Carey, K. (January 2005). One Step from the Finish Line: Higher College Graduation Rates are Within our Reach. The Education Trust. Washington, DC: The Education Trust. 


Hand in hand with “Choosing to Improve” this article highlights a newly developed online resource called College Results Online (www.collegeresults.org).  The article points out that even among colleges that are comparable in size, demographics and admissions guidelines, graduation rates can vastly vary.  However, the fact that some colleges are graduating students at a much higher rate than the national average indicates that there are practices that colleges and universities can implement to increase student graduation rates.  The report encourages everyone to see college graduation as a goal—not just colleges and universities—but all parts of the community: policy makers, K-12, businesses, and campuses.  The economic future of the United States depends on it.  [COLLEGE STUDENT RETENTION AND SUCCESS]

Carnevale, A. P. (September 22, 2006). Discounting Education’s Value. The Chronicle of Higher Education. Volume LIII, Number 5.  Washington, DC: The Chronicle of Higher Education, Inc. 


The article is an opinion piece arguing that the debate over the value of education is more political than merely based on facts.  Carnevale provides the evidence that some college-educated—even college professors—are claiming that a college education is not necessarily the key to a higher income nor are jobs that require a college education increasing at a rate faster than colleges are producing graduates.  These constituents argue for more vocational job training and higher wages as a means to solve the global outsourcing of jobs.  However, Carnevale argues that based on the facts, a college education is not only the preferred route to the middle class, but rather the only way.  Indeed, the difference of wages of a high school graduate and a college degree is a $45,000 spread, not including the increased access to jobs that provide benefits.  Overall, the bond between improving income distribution and higher education is a strong bond, and for this reason, higher education institutions are being called on for higher accountability measures.  Therefore, access to higher education for all students, not just the wealthy and middle class, is essential.  [http://chronicle.com/weekly/v53/i05/05b00601.htm]  [FINANCIAL ISSUES] 

Choy, S. P. (2002). Access & Persistence: Findings from 10 Years of Longitudinal Research on Students. American Council on Education. Washington, DC: ACE Fulfillment Service Item #309375.  

This report provides a plethora of statistics and information regarding college students and current college enrollment and persistence trends.  The study was conducted at the behest of the U.S. Department of Education’s National Center for Educational Statistics in order to synthesize the data that colleges and universities collect about their students into a systematic, cohesive report.  The report looks at such factors as income, high school curriculum, parent education, as factors that contribute to (or take away from) a student’s success in accessing and succeeding in college degree attainment.  Some studies followed the students that had completed a bachelor’s degree to determine who went onto graduate school, what salaries college graduates were earning, and how much student loan debt they had left to pay.  The ultimate conclusion is that hard work and rigorous coursework in high school is perhaps the best way to level the playing field of all students, regardless of income or parent’s education.  In fact, parent degree attainment is considered a key indicator in whether or not a student will persist to B.A. degree attainment and pursue graduate school.  Detailed descriptions of the surveys can be downloaded at http://nces.ed.gov.  [COLLEGE ACCESS SPECIFIC, COLLEGE STUDENT RETENTION AND SUCCESS]

Citizens League. (May 2005). A New Vision for Saint Paul Schools: Preparing All Students for Success in Higher Education.  Citizens League Study Committee on High School to Higher Education.  


This report addresses the St. Paul Public Schools and the preparedness of the graduating students for continuing in higher education.  The purpose of the report is to raise awareness within the public sector specifically in St. Paul, but including all Minnesota residents, of the changes that need to be made, programs that need to be implemented and support networks that need to be in place to help raise expectations—and reality—of students continuing on to success in higher education.  The report cites an eye-opening statistic that the more money each individual makes, the more money that gets put back into the Minnesota community which calculates to about 1.4 billion per year in lost income from those that are not college graduates. [COLLEGE ACCESS SPECIFIC, MINNESOTA SPECIFIC] 

Closing the Expectations Gap 2006. (February 2006). American Diploma Project Network. Washington, DC: Achieve, Inc.


The report examines the gap between the assessment and high school requirements and the entry level requirements for post secondary success in higher education institutions or the work force.  A summit in 2005 sponsored by the National Governors Association brought together governors and leaders in education to discuss how high schools can better prepare students for college level work, especially as our nation’s demographics are changing.  Achieve, then, conducted a survey of the 50 states to see what sort of steps they are taking to link high school graduation requirements and college admissions guidelines.  The trickle down effect is that if more students are having a smoother transition to college, they will more likely persist and obtain the post secondary degree.  Through the American Diploma Project, 22 states are bringing together governors, state education officials, business executives and higher education leaders to raise high school standards, strengthen assessments and curriculum and align expectations to ensure successful college students and an educated work force.  (Minnesota is one of the states participating in the American Diploma Project.)  [COLLEGE ACCESS SPECIFIC]

Conley, David T. (2003). Understanding University Success:  A Report from Standards for Success, a Project of the Association of American Universities and The Pew Charitable Trust. University of Oregon.  Eugene, OR: Center for Educational Policy Research.  


Conley describes the skills needed to succeed in entry-level college courses, including English, math, natural sciences, social sciences, second languages, and the arts.  The report recognizes the different levels of high school preparedness of first year university students, and attempts to standardize and publicize general advice for how to successfully complete a required, entry-level college course.  It does not claim to be a guarantee for all students, but rather serves as a starting point to help guide students and educators toward a more successful college attending population, especially because there appears to be very little alignment between state high school achievement exams and entry-level college standards.  [COLLEGE STUDENT RETENTION AND SUCCESS]

Crist, C., M. Jacquart, D.A. Shupe. (March 2002). Improving the Performance of High School Students: Focusing on Connections and Transitions Taking Place in Minnesota. Office of Vocational and Adult Education. Washington, DC: ED-99-CO-0160.


This paper was prepared for the 2002 “Preparing America’s Future: The High School Symposium” held in Washington, DC.  It identifies that, although the college going rates have increased to 70% of U.S. high school graduates, we are not keeping pace with our international competitors.  Not only that, but the percentages of low-income students participating in college has declined, therefore widening the participation gap even further.  Perhaps the largest need for concern is that even the students who manage to make it onto a college campus are not prepared academically for the rigors and challenges of entry-level college courses.  Despite the overwhelming evidence that B.A degree attainment doubles if the student completes a challenging math course in high school, and academically intense classes are the single greatest predictor of college completion for African American and Latino students, too many parents and students view the senior year of high school as a pivotal ‘rest stop’ between high school and higher education, and do not take the classes that would prepare them for collegiate courses.  


The authors suggest that partnerships, both formal and informal, between higher education and K-12 institutions, at the regional, state and national level are a means to create that ‘seamless transition’ that is key to student success in college.  Minnesota emerges as an example of a state that has started to put energy and resources into place to address the transition challenges.  Some of the initiatives identified are: the MnSCU’s P-16 partnership for the 34 colleges and universities that are under the MnSCU umbrella; Tech Prep and School to Work transitions; Post Secondary Enrollment Options (PSEO); more Advanced Placement courses (AP); and an increase in charter schools, to name a few.  Overall, the report identifies Minnesota as a leading state for providing replicable ‘best practices’ for other states but recognizes that there is still room—and an increasing need—for improvement.  [MINNESOTA SPECIFIC, COLLEGE ACCESS SPECIFIC]

Draper, N. (October 24, 2006). Minnesota above average in college cost increases. Minneapolis, MN:  Star Tribune.  


According to a report released by the College Board, the cost of attending a higher education institution in Minnesota is higher than the national average.  Tuition rose 7 percent for public two-year institutions, 8 percent for public four-year institutions, and 7 percent for private schools; compared to the national average that rose 4, 6 and 6 percent, respectively.  On the bright side, tuition raises have slowed down in Minnesota for the last three years.  If the U of M approves the 4.5 percent raise in tuition for 2007-2008 school year that would be the lowest increase in the past decade.  [MINNESOTA SPECIFIC, FINANCIAL ISSUES]

Editorial Projects in Education. “From Cradle To Career: Connecting American Education From Birth Through Adulthood (Minnesota).” (2007). Quality Counts 2007. Bethesda, MD: Editorial Projects in Education, Inc.  


As a supplement to the annual Education Week report, Editorial Projects in Education includes a guide highlighting each state’s performance in educational achievement at different age levels and how well the system is aligned with others for continuity.  Overall, Minnesota ranks third in the nation in the “Chance for Success” category (meaning that Minnesota residents have a significantly above average chance succeeding in nearly all 13 indicators.  For example: family income, parental employment, middle school mathematics, and post-secondary participation).  While this is positive for the state, there is much work that still needs to be done in order to align the education policies in a seamless, systematic way—currently Minnesota ranks 39th with only 4 policies in alignment out of a total of 15 measures.  [MINNESOTA SPECIFIC]

Edmonds, K., McDonough T. (October 30, 2006). Students of Color Make Dramatic Gains in College Enrollment but still Trail Whites in the Rate at Which They Attend College.  ACE: American Council on Education.  Washington, DC: American Council on Education.  


This report, summarizing the findings of a much more in-depth publication entitled, Minorities in Higher Education Twenty-second Annual Status Report, is full of data pertaining to minorities in all levels of higher education.  The numbers, consistent with the changing demographics, show that there is an increase of minority high school graduates, yet they still trail white students in the percent that enrolls in higher education institutions.  Hispanics have made the largest gains in college enrollment, up 68.8 percent; African American’s enrolled 42.7 percent more, Asian Americans up 43.5 percent and 50 percent increase for American Indians.  Despite an increase in the enrollment rates for minority students, the completion rates are another story.  Interestingly, Asian Americans have the highest completion rate with 62.3 percent receiving bachelor’s degrees in 6 years.  At the bottom fell the African American students, with only 36.4 percent graduating in 6 years.  Also included in the report are statistics relating the increase in master degree attainment, professional and doctorate degrees, and the percentage of minorities working in higher education.  [COLLEGE STUDENT RETENTION AND SUCCESS]

“Effectiveness of programs to improve postsecondary education enrollment and success of underrepresented youth: A literature review.”  (November 2006). Prepared by: Schultz, J.L., and Mueller, D. for NorthStar Education Finance.  St. Paul, MN: Wilder Research


The literature review conducted by the Wilder Foundation in St. Paul, MN looks at a variety of college access programs that had previously been researched and evaluated in Paving the Way, a 2001 publication that reviewed 13 college access programs.  The programs were re-evaluated by the researchers to determine the effectiveness of the evaluations and therefore the effectiveness of the programs.  Seven additional programs were included in this new evaluation.  While the publication provides ample evidence about each of the access programs, the intended purpose of the research was to present the need for effective methodology and quality in measuring the success of the program.  Of the twenty programs that were researched, only one stood out from the others as ‘strong’ in the category of ‘quality and strength of evidence’ (Quantum Opportunities); five were listed as ‘promising’ (Upward Bound, 21st Century Scholars, Gateway to Higher Ed, Sponsor-A-Scholar, and Talent Search); six as ‘suggestive, and the remainder as having ‘limited’ data analysis to support success claims.  Through the in-depth analysis of the evaluation methods, new programs can glean information about how to incorporate successful evaluation tools into the program from the start of the program.  [COLLEGE ACCESS SPECIFIC]

Ewell, Peter, et al.  (2005). Student Success in State Colleges and Universities:  A Matter of Culture and Leadership.  American Association of State Colleges and Universities. Washinton, DC: American Association of State Colleges and Universities.  


AASCU, the National Association of System Heads, and Education Trust issued this report on a study of twelve campuses with higher-than-predicted graduation rates or higher-than-predicted improvement in graduation rates. It shares the wide variety of strategies these campuses use to promote student success and underscores the importance of a campus culture that is inclusive, communicates high expectations, and builds a sense of common purpose.  The study underlines that no ‘best practice’ can be applied across the board to improve graduation rates, but rather, each campus was successful by promoting a campus culture that allowed the programs to flourish and sustainable.   The three elements that were consistent with the twelve campuses that were studied include an attitude that all students can succeed, an inclusive sense of belonging and familial-like ties to one another, and a distinctive institutional mission.  Executive summary is at www.aascu.org/GRO/docs.htm.  The publication can be purchased for a small fee through the AASCU website.  [COLLEGE STUDENT RETENTION AND SUCCESS]

Fischer, K. (May 12, 2006). Elite Colleges Lag in Serving the Needy: The institutions with the most money do a poor job of reaching the students with the least. The Chronicle of Higher Education. Accessed August 21, 2006.


A special report from the Chronicle of Higher Education highlights the statistics about where low-income students tend to enroll for a postsecondary option.  Of the 59 wealthiest private schools in the country, only 14 percent of the undergraduates enrolled were Pell Grant recipients.  As college going rates have increased, the competition at more prestigious schools has increased the selectivity of the school and therefore will most likely push out the lower-income students.  In fact, at the top 146 colleges, only 3 percent came from the bottom income quartile, and 74 percent came from the top income quartile (incomes of $95,000 or more).  Recent research conducted by Alan B. Krugger (Princeton) and Stacy Berg Dale (Mellon Foundation) discovered that low-income students are the one group that benefited the most financially by attending a more selective school.  Therefore, schools such as Harvard and Amherst College are stepping up their financial aid programs and increasing admissions slots for low-income students.  It is elite college leaders, such as these, that will lead the movement in order to change the class divisions that have become prevalent in higher education institutions.  [FINANCIAL ISSUES] (http://cronicle.com/cgi-bin/printable.cgi?article=http://chronicle.com/weekly/v52/i36/36a00101.htm)
Flowers, L. (2006).  “The Impact of Community Service on African American College Students’ Academic Achievement.” 


Research has provided evidence that engaging students in community service and service-learning opportunities that link to the classroom have a positive effect on academic achievement.  However, the question driving this research was whether or not African American students in particular benefited from community service, measured by GPA.  The findings reported that African American students who performed community service had significantly higher GPA’s than those that did not.  Therefore, it is beneficial for college classrooms and service-learning offices to engage more African American students in academically linked service learning activities.  While forming these opportunities, it is important for these campus leaders to keep in mind activities that resonate with African American students, including: faith-based initiatives, tutoring Pre K-12 students and providing leadership in diverse settings.  [CULTURE SPECIFIC-AFRICAN AMERICAN STUDENTS, COLLEGE STUDENT RETENTION AND SUCCESS]

Francis, D.J. (July 17, 2006). Seeds of Success.  Minneapolis, MN: Star Tribune.  


This article profiles Paul D. Jones, a local multimillionaire who has started aiming the sights high for some inner city youth in Minneapolis.  He started in 2004 by giving $60,000 worth in scholarships ($3,000 a piece) to disadvantaged youth for a more promising future.  The stipulation is that they complete high school and continue on to a post-secondary institution.  Taking the lessons learned in his personal journey, Jones realizes the value of higher education, as demonstrated in his own success story.  [FINANCIAL ISSUES, MINNESOTA SPECIFIC] 
Gerald, D., Haycock, K. (2006).  “Engines of Inequality: Diminishing Equity in the Nation’s Premier Public Universities.” The Education Trust.  Washinginton, DC: The Lumina Foundation for Education.  


Looking at the flagship universities from each of the 50 states (i.e. the University of Minnesota, Twin Cities), The Education Trust researched and graded them according to the accessibility for low income and minority students, successfully graduating minority students, and progress toward increasing access and improving success for underrepresented students.  Unfortunately, the outlook is grim in the way that these universities are serving low income and minority students, especially through financial aid.  For example, in 2003 flagship universities spent $257 million on financial aid for families that earn more than $100,000 per year compared to only $171 million dollars on families that earn less than $20,000 per year!  In assigning grades to the states in the financial aid area, 26 states received “F” and only 7 states received an “A.”  The publication includes facts and figures regarding theses issues of access and success for underrepresented students, as well as provides recommendations on how the universities can begin closing these gaps of inequality.  [FINANCIAL ISSUES, COLLEGE ACCESS SPECIFIC]  

Haycock, K. (August 2006). Promise Abandoned: How Policy Choices and Institutional Practices Restrict College Opportunities.  The Education Trust.  Washington, DC: The Education Trust. 


Published as a follow-up to two other documents from the Education Trust (“Choosing to Improve” and “One Step from the Finish Line” both 2005) this article looks at the gaps between low-income and high-income students in college access and degree attainment as well as the gaps with White and minority students (primarily African American and Hispanic).  They approach the gaps within a historical context, comparing the changes in access, tuition costs and degree attainment to data collected 30 years ago.  Included is a detailed list of recommendations that would increase opportunities for low-income, minority and first-generation college students in higher education.  The recommendations are categorized according to who can best put the suggestions into practice, including: the federal government, state government, higher education associates, college boards and presidents, and higher education institution ranking guides. [COLLEGE ACCESS SPECIFIC, COLLEGE STUDENT RETENTION AND SUCCESS]

Henig, S. (September 15, 2006).  “Colleges Reach Out to American Indians.” The Chronicle of Higher Education. Washington, DC: The Chronicle of Higher Education. http://chronicle.com/students

Various new efforts are being implemented across campuses that have a reservation or connection to American Indian populations.  For example, Syracuse University, which has a history of a hostile relationship with the surrounding Haudenosaunee tribe, has created a new scholarship called the Haudenosaunee Promise which in the first year already has 30 recipients—an increase of American Indian students from 19 in 2005 and just 5 in 2004.  The Haudenosaunee Promise scholarship covers tuition, room and board, and mandatory fees for all American Indian students that enroll in Syracuse University.  Other colleges and universities have joined suit and focused attention on admitting and retaining American Indian students, who are typically the lowest percentage in participation and success rates for minority groups.  These institutions include: Cornell, Dartmouth, Harvard, North Dakota, and the University of Arizona.  Each program combines tutoring and counseling requirements to ensure that not only are they able to access the college, but they are able to succeed there as well.  Many American Indian students proceed to higher education as a means to help the community in which they were raised.  Most students return to their people in order to act as advocates and activist for the betterment of their community.  [CULTURE SPECIFIC-AMERICAN INDIAN]

Jaschik, S. (October 13, 2006). New Approach to Aid. Inside Higher Ed. www.insidehighered.com accessed on October 16, 2006.


The article highlights the University of Washington’s new plan that addresses access to higher education for low-incomes students.  Like many other similar programs that have been implemented on higher education campuses in recent years, the main message of the program is to address the false impressions about tuition costs.  Called the ‘Husky Promise,’ the University of Washington awards aid for only tuition and fees (room and board not included) to families that earn $46,500 or less for a family of four (235 percent the federal poverty level) which is a much higher percentage of people reached than other institutions.  It is predicted that this raise in aid will reach about 30 percent of the student population that enrolls in the University of Washington.  Along with that, Washington is also trying to increase the awareness of the cost of tuition for students, so that they will continue to study hard and aspire to college.  Current research shows that low-income students perceive the cost of college as nearly twice the actual cost and may not perceive themselves as college-bound because of this.  Other universities that have similar programs are the University of North Carolina at Chapel Hill (Carolina Covenant), the University of Virginia, and Michigan State University.  While these programs don’t reach as many students and different income levels, they are more comprehensive, covering room and board as well.  Regardless of the approach, colleges and universities taking a stand on making tuition more affordable for low-income students can only mean positive outcomes.    http://insidehighered.com/news/2006/10/13/aid. [FINANCIAL ISSUES, COLLEGE ACCESS SPECIFIC]

Kinzie, J. and G. D. Kuh. (2004). Going DEEP: Learning from Campuses That Share Responsibility for Student Success. About Campus. San Francisco, CA: Jossey-Bass of Wiley Periodicals, Inc.  


The project DEEP (Documenting Effective Educational Practice) conducted research over a period of two years, across 20 different institutions (urban, rural, historically black, majority white, small, large, commuter, residential, selective and non-selective) that all have above-average graduation rates in order to determine what factors really contribute to higher student success rates.  Emphasized on many college campuses (including Longwood University in Virginia and Alverno College in Wisconsin) is the idea of extending the classroom to different learning experiences through service learning projects.  Ultimately, the team found that a common denominator was that the campuses collaborated and shared responsibility for every student’s success.  Collaboration between faculty, student affairs, students, and even the coffee cart lady (Wofford College) create an atmosphere of respect and care that support the students in their educational pursuit.  [COLLEGE STUDENT RETETION AND SUCCESS] 
Kirsch, I., Braun, H., Yamamoto, K., Sum, A. (January 2007). “America’s Perfect Storm: Three Forces Changing Our Nation’s Future.” Educational Testing Services. Princeton, NJ: Policy Information Center Educational Testing Services. 


Due to evidence that the United States is falling behind our competing peers—those listed as part of the Organisation for Economic Co-operation and Development (OECD), researchers identified what factors are contributing to this decline.  The three main factors identified are: (1) increasing numbers of adults do not have the basic literacy and numeracy (defined: knowledge and skills required to effectively manage and respond to the mathematical demands of diverse situations) skills to compete in the work environment; (2) the changing labor market, with a decrease in need and demand for unskilled labor spurred by technological innovations and globalization; and (3) a surge in immigration and changing demographics that implies an older and more diverse workforce.  As these elements of the ‘perfect storm’ continue to brew, and the United States does not work to address these issues and educate our workers, we will definitely loose our foothold as an economic leader in the world.  [GENERAL ACCESS AND SUCCESS; FINANCIAL ISSUES].

Kuh, G.D., Kinzie, J., Schuh, J.H., Whitt, E. (July/August 2005). “Never Let It Rest.” Change. Vol. 37, Issue 4, p44-51.  


This article summarizes and highlights Project DEEP (Documenting Effective Educational Practices), which studied in-depth 20 colleges and universities that added value to their students experiences through engaging students and higher than expected graduation rates.  (Included in the list of 20 schools is Macalester College, in St. Paul, MN.)  The schools differ greatly from one another, but share similar characteristics in that they are all seeking ways that they can improve the college experience for their students.  Positive student success indicates that through new teaching methods and approaches, integrated and collaborative learning, listening to student and faculty voices and ideas, as well as sharing the responsibility for student success across faculty and administrative offices are characteristics of effective practices.  With idealistic leaders and visionaries, these schools have worked hard to create a campus environment that is conducive for students to thrive on campus, but what sets them apart is that they are not content to stop there—they are always looking for ways to improve.  [COLLEGE STUDENT RETENTION AND SUCCESS]

McDonough, P.M. (December 2004). The School-to-College Transition: Challenges and Prospects. American Council on Education. Washington, DC: American Council on Education.  


This report identifies the overwhelming amount of research suggesting that the two clearest, most direct ways to shrink the college access gap is through K-12 academic preparedness and financial aid, and everything else is a sub-category of these two main.  McDonough maintains that higher education institutions need to take the boldest step in policy reformation so that there is greater access to and success in their institutions for low-income, minority and first generation college students.  Four of the six identified areas in need of reform are listed at the K-12 level, including: academic preparedness, increased access and dissemination of information, counseling, and family needs.  However, in order to reach into these different areas, higher education institutions have the resources and ability to effect the largest change.  The publication also includes a list of questions for institutional research, asking faculty and staff to look introspectively at their own school culture and standards for success.  (Service Learning reference on page 22 for anyone interested in working in education).  [COLLEGE ACCESS SPECIFIC]

Minnesota College Access Network. (September 2006). College Access Matters.  http://www.mmep.net/Minnesota_College_Access_Network_MCAN.html 


The sense of urgency that exists around college access and success for all students is because it affects everyone in the United States.  Demographic shifts mean that white people are aging and the population that will be replacing them will be all different colors and cultures.  Also, the baby-boom generation is retiring leaving many highly-skilled jobs available that need to be filled by our emerging workforce.  In order for the United States to be a contender in the global economic market, our workforce has to be highly-skilled.  Inevitably, all students need to be attracted to higher education, and thrive once they get there.  However, college affordability and educational disparity for Hispanic, African-American and American Indian students (especially) all contribute to the ‘perfect storm’ that threatens the economic well-being of Minnesota (and the United States).  


This report produces a detailed summary of college access programs including number of students served, cultural demographic of students, length of time served in the program, where, when, incentives and participation parameters.  However, the Minnesota College Access Network (MCAN) recognizes that there are holes in the system.  For example, there are currently no programs that are working with dropouts who are trying to get back onto the college track outside of the K-12 system.  Also, there are many counties in Minnesota that are not matching the need for access programs and the demographic of students that need the service, listed in the College Access Opportunity Index.  This index cross-examines counties that could benefit from more college access programs in relation to B.A degree attainment, age (fewer people in working age), K-12 enrollment, percentage of minority students enrolled, English language learners (ELL) or limited English proficient (LEP), and low-income.  [COLLEGE ACCESS SPECIFIC, MINNESOTA SPECIFIC] 

Minnesota College Access Network. (June 2006) College Access Program Inventory. http://www.mmep.net/Minnesota_College_Access_Network_MCAN.html 


A report intended to show where there are college access programs—what they do, what type of services they provide, where there is need for more college access programs and the value of making local investments into programs especially since the federal budget does not provide enough funds to support these programs.  They observe that the Twin Cities has the highest density of population and therefore the most access programs, so the greatest need is in greater Minnesota.  Interestingly, parental involvement tends to be key to many access and success related things; however, it appears that few programs offer programming for parents and adult mentors along with the students’ participation.  The complete report can be ordered at http://www.mmep.net/National_Urban_Aliiance_Presents_Teaching_for_Intelligence_Believe_to_Achieve_Confrence.html [COLLEGE ACCESS SPECIFIC, MINNESOTA SPECIFIC] 
Misukanis, M. & Bohy, J. (February 2007). “Minnesota Measures: 2007 Report on Higher Education Performance.”  Minnesota Office of Higher Education. Saint Paul, MN: Minnesota Office of Higher Education.  


The report written and distributed through the Minnesota Office of Higher Education examines the state of higher education in Minnesota at the behest of Governor Tim Pawlenty and the Minnesota Legislature in 2005.  Five different goals were outlined, including: 1). Improving success for traditionally underrepresented students in higher education, 2). Production of graduates for the economic demands, 3). Improving student learning and skills to compete effectively in the global marketplace, 4). Contribute to the development of a state economy, and 5). Provide choice for all students through access and affordability of higher education.  A key area of concern is that Minnesota lags behind our national average in the number of degrees awarded in STEM areas (in general: science, technology, engineering and math).  These fields, considered to be essential for competing in the new global economy, have remained flat in Minnesota since 2000.  The complete report can be accessed at www.ohe.state.mn.us.  [MINNESOTA SPECIFIC]

National Center for Public Policy and Higher Education. (2006) Measuring Up 2006: The National Report Card on Higher Education. www.highereducation.org 


This biennial report grades each state on 6 different categories: preparation, participation, affordability, completion, benefits, and learning.  This year the United States was compared to international competitors in various categories.  For example, degree holding older adults (35-64) place the U.S. second to Canada, but in degree holding younger adults (25-34) the U.S. falls to 7th place.  While many of the states improved their standings in many of these categories, the affordability of college (most states graded ‘F’) denotes the largest need for improvement.  In fact, only 1 state improved on more than half of the indicators and 17 declined on most or all of the indicators.  [ACCESS SPECIFIC, COLLEGE STUDENT RETENTION AND SUCCESS]

National Center for Public Policy and Higher Education. (2006). Measuring Up 2006 The State Report Card on Higher Education: Minnesota. www.highereducation.org 


This report specifically focuses on Minnesota’s higher education preparation, participation, affordability, completion, benefits and learning.  The report claims that Minnesota is among the leaders in college participation but that all colleges and universities have become less affordable for students and their families—Minnesota public colleges cost nearly one third of a low to middle income student’s total family yearly income.  And educational attainment disparities still exist in Minnesota.  In fact, if all ethnic groups had equal education and earnings as whites, the total personal income for Minnesota would increase by $1.6 billion.  The report also ranks Minnesota internationally in categories focused on degree attainment.  For example, Minnesota ranks first in comparison to the percentage of older adults (ages 35-64) that hold an Associates Degree or higher; and second to Canada in the percentage of younger adults (ages 25-34) holding an Associates Degree or higher.  However, Minnesota falls to tenth for the total number of degrees/certificates awarded per 100 students enrolled—Japan leads this category.  [MINNESOTA SPECIFIC]

Olson, L. (January 4, 2007). “Moving Beyond Grade 12.” Education Week: Quality Counts 2007 From Cradle to Career. http://www.edweek.org//ew/articles/2007/01/04/17postsec.h26.thml?print=1

Retrieved 1/4/2007.


While colleges have to spend more and more money on remediation classes for recent high school graduates, the United States is falling further behind international competitors in college enrollment and completion rates.  Part of the problem is that high schoolers are graduating ill-prepared for college level courses.  In fact, the U.S. spent more than $1.4 billion last year on community college remediation for high school students (Alliance for Excellent Education).  The other part of the equation is the rising cost of college tuition.  For an average American family, college tuition has increased to about one fifth the annual income and nearly two-thirds of college graduates leave with debt.  The rising cost of tuition also indicates the increasing gap between high income and low income students and the rate at which they attend and complete college—45% difference, according to the Pell Institute’s 2005 report (“Indicators for Opportunity in Higher Education”).  A solution posited by some analysts is to connect state policies for graduation with college admissions tests and financial incentives for lower remediation rates for colleges.  [COLLEGE ACCESS SPECIFIC, FINANCIAL ISSUES]

Pathways to College Network. (2004). A Shared Agenda: A Leadership Challenge to Improve College Access and Success.  Boston, MA: The Education Resources Institute.   


The report coming out of the Pathways to College Network includes ideas about how to create change for college access and success: academic preparedness, outreach program support and community leaders and family support.  They also offer 6 general principals for improving college access and success for low-income, students of color and, first generation college students.  Those include: high expectations for all students to enroll and succeed in higher education; a wide range of high quality college preparatory tools; understanding and adapting to different social, cultural and learning styles; involving many leaders at all different levels to facilitate the transition from high school to college; provide and maintain sufficient financial resources, as well as human resources for the students; and assess the effectiveness of different policies, programs and practices often.  Based on these principals, the report reviews a list of recommendations for anyone working with students, in order to improve access to and success in higher education.  [COLLEGE ACCESS SPECIFIC, COLLEGE STUDENT RETENTION AND SUCCESS]

Raising the Expectations for College Access in Minnesota: A set of policy and program recommendations from the P-16 Access Working Group (June 2006). St. Paul, MN.



A P-16 College Access Working Group was formed to analyze policy in education and offer recommendations for improving college access and success  in Minnesota(‘grade 16’ denotes a bachelor’s degree attainment).  Included is the ‘Straight A’s for College Success’ framework with the goals and strategies for reaching these goals (awareness, aspiration, achievement, access, attainment, affordability).  Recommendations include increasing high school performance measures, adding more high school counselors, changing compulsory age from 16 to 18, and dealing with the issue of undocumented students. [COLLEGE ACCESS SPECIFIC, COLLEGE STUDENT RETENTION AND SUCCESS, MINNESOTA SPECIFIC] 
Ruppert, S.S. (October 2003).  “Closing the College Participation Gap: A National Summary.”  Education Commission of the States.  Denver, CO: Center for Community College Policy.  


The report uses the 2000 Census data to project the number of students that would be left out of college participation if we continued on the same trends as we are now as a nation.  Defined, participation gap is, “the total number of new students that the U.S. as a whole would need to enroll between 2000 and 2015 if it were to match the participation rate of the best-performing states.”  Already the United States is tied for 13th in the percentage of the population that entered bachelor-seeking post-secondary institution when compared to 32 industrialized nations.  The paper is aimed at state policy makers and outlines three different warning signs: 1) the U.S. lagging behind other nations in college access and attainment; 2) the current gap in college participation as a result of race, ethnicity, income is only increasing; and 3) demographic and economic changes mean that states have to limit what they can do to address the concerns.  Issues such as the increase in non-traditional students, high school graduation rates, poverty levels, and immigration, and the ‘graying of America’ are all addressed as well.  Using the population predictions for the year 2015 AND by closing the participation gap, the U.S. will have 59% more students age 18 and above enrolled in college.  [COLLEGE ACCESS SPECIFIC]

Schmidt, P. (March 10, 2006). “Powerful Forces Draw Academe Into the Fray.” The Chronicle of Higher Education. Accessed 9/12/2006. http://chronicle.com/free/v52/i27/27b00401.html 


The article concludes that it is time for higher education institutions to pay close attention to what is going on in K-12 or they will find themselves without students populating their hallways.  Not only that, but colleges and universities cannot continue to afford to put nearly half of their students in remedial courses.  For example, of a survey of college professors, 44 percent felt students were not prepared to enter higher education, whereas only 10 percent of high school teachers felt the same way.  Colleges must make clear expectations of students and then translate that all the way down the education pipeline. [COLLEGE ACCESS SPECIFIC]

Shulock, N., Moore, C. (February 2007). “Rules of the Game: How State Policy Creates Barriers to Degree Completion and Impedes Student Success in the California Community Colleges.” Institute for Higher Education Leadership & Policy. Sacramento, CA: California State University Sacramento.


Focused solely on California Community Colleges (CCC) and what policy changes could do to open up the way for students to be more successful in the Community College system.  California has 109 community colleges that serve almost 75% of the California students enrolling in post-secondary options.  While a large number (40%) of these students are not seeking degrees, less than a quarter of the ones that ARE degree seeking are not completing.  The authors agree that it is detrimental to California’s workforce if this trend doesn’t change.  Although this document is specific to California, many recommendations and suggestions for improving the success of all students, regardless of state, can be learned.  [COLLEGE STUDENT RETENTION AND SUCCESS]

Spence, D. S. (January 4, 2007). “A Road Map to College and Career Readiness.” Education Week: Quality Counts 2007 From Cradle to Career. http:www.edweek.org//ew/articles/2007/01/04/17spence.h26.html?print=1


Retrieved 1/4/2007.  

As a supplemental material accompanying Education Week’s Quality Counts 2007 report a variety of articles addressing education issues from different aspects of the pipeline were published.  This article addresses what steps should be taken at the K-12 level in order to prepare students for post-secondary success.  Spence identifies five key actions that states can take in order to better prepare students beyond high school graduation.  First, readiness reform should be focused on the K-12 classroom teachers with support for all teachers to address college readiness.  Second, developing systematic readiness standards in reading, writing and math skills throughout the state.  Third, not only should the readiness standards be systematic across school districts, but they should also be embedded with the high school curriculum.  Fourth, in order for teachers to be successful in teaching these readiness standards, they need to include performance measures that indicate how well a student must perform these skills.  Lastly, the assessment of student’s skills should be done before the senior year of high school so that the students have time to adjust their performance before graduation.  [COLLEGE ACCESS SPECIFIC]

Swail, W.S. (2006). "Institutional Strategies Series." Student Success. Education Policy Institute (www.studentretention.org).


A three part series published in the Student Success newsletter looks at the programs and strategies that help or hinder a student’s success in postsecondary education.


Part I: Barriers to Student Retention and Success on College Campuses 


The series starts by recognizing the literature and research that has paved the way for understanding what factors help students succeed in postsecondary education.  The five of the variables that emerge are social and academic integration, academic preparedness, campus climate, commitment to educational goals and the institution, and financial aid.  However, the fundamental key to successful students is having a supportive social and academic network and campus climate.


Part II: Strategies to Increase Student Success


There is no one thing that campuses can do to ensure that all of their students are successful.  However, by providing a variety of different support services, campuses can create a climate conducive to student's thriving and persisting to graduation.  Listening to student voices and asking what they need is crucial, as well as positive interactions with staff, faculty, and peers.  Building upon the importance of a social and academic network that was highlighted in Part I, increasing opportunities to have positive interactions with students only enhances the learning and connection students feel toward the school.  These suggestions include more advising, faculty mentoring, tutoring opportunities, and a variety of different teaching methods.  Working together, in collaboration, students will begin to see themselves as successful and persist to graduation.


Part III: The Buy-In Challenge


In order for colleges and universities to create a positive campus environment, they must institutionalize programs and policies that are effective.  Collaboration from all sectors and levels--staff, faculty, deans and presidents--must be present with a clear vision and defined leadership.  Swail compares retention program management to a 14 point system developed by W. Edwards Deming in the 1950's that was instrumental in helping Japan become the industrial leader they are today.  The process, total quality management, can guide the change process in order to meet the desired goals.  [COLLEGE STUDENT RETENTION AND SUCCESS]

Taylor, D., Schelske, B., Hatfield, J., Lundell, D.B (April 2002). “African American Men from Hennepin County at the University of Minnesota, 1994-98: Who Applies,


“Who is Accepted, Who Attends?” Center for Research on Developmental Education and Urban Literacy.  Minneapolis, MN: University of Minnesota.

This report compares African American males with white males from Hennepin County (HCAAM) specifically, in order to understand the population better at the University of Minnesota (and documents the importance of the General College (GC), since the majority of the HCAAM students entered the University system through the GC).  There is a persistent gap between African American males and their White counterparts in nearly every regard: admissions, financial aid, enrollment, persistence and graduation.  Included are three narratives from current African American students at the U of M about the barriers they faced and the motivations they have to complete the degree they are pursing.  All three of the students noted that the lack of preparation in high school, financial aid, and the limited number of African American faculty acted as barriers against successful completion.  However, supportive family and the ambition to create better futures for their lives and their children were motivating factors that helped keep them on track to graduation.  [MINNESOTA SPECIFIC, CULTURE SPECIFIC-AFRICAN AMERICAN]

The National Community College Conversation:  What Does It Mean To Be Educated in the 21st Century?  (June 2005). Report on the May 19-20, 2005, event at Mesa Community College, to the National Science Foundation.

This report summarizes the results of dialogue around questions about the societal and global context for higher education, expectations of community college students in the 21st century and the future of science, engineering and technology in community colleges.  Recommendations were given at the end of the conference for the National Science Foundation as well as action plans for the participating community colleges and stakeholders, including increased collaboration for colleges and K-12 community institutions, an increase in relationship between research and teaching communities, and investments into already proven practices to increase student participation and success at the community college level.  Ultimately, the participants concluded that a systematic change in higher education, as well as organizational change within each institution to work together more effectively, are needed in order to address the disparities in educational attainment in the United States.  Hosted by Mesa Community College, Mesa, Arizona. [COLLEGE STUDENT RETENTION AND SUCCESS] 
The Pell Institute. (Fall 2004). Indicators of Opportunity in Higher Education. Washington, DC: Council for Opportunity in Education. 

The purpose of this report was to respond to the increased public policy attention on higher education and provide a different viewpoint to measure the students that attend college, not necessarily the individual institutions or systems that are already being recorded in Measuring Up and Quality Counts.  The researches want to know how well students, especially low-income students, are able to participate in higher education institutions.  The four main questions that directed their research are: who goes to college?, where do they go?, what do students pay for college?, and who graduates from college?  While many other reports have answered these questions directly or indirectly, the other piece that this report includes is WHY this is important to understand.  The immediate data suggests that: low-income students have less opportunity attend a post secondary education option, are the largest percentage of attendance in for-profit schools and two-year institutions, and take longer to complete the degree program.  This is the first of the “Indicators of Opportunity” report, and the plan is to publish an updated report yearly as new information becomes relevant.  [COLLEGE ACCESS SPECIFIC, COLLEGE STUDENT RETENTION AND SUCCESS, LOW INCOME SPECIFIC]

The Project on Student Debt: National Survey of College Presidents 2005. (June). A project of TICAS.  Research conducted by Reed Haldy MacIntosh Associates.  

The Project on Student Debt surveyed 200 college presidents addressing the rising cost of college and how that affects students as well as what sort of policy changes would yield positive effects for college affordability and student debt. A variety of questions were asked, including whether or not they were concerned about college costs, what ways college can be more affordable, and how to improve the efficiency of the student loan system.  In general, most presidents felt that the rising cost of tuition was of moderate concern and that increasing the amount of Pell grants would help to rectify the situation.  [FINANCIAL ISSUES]
The Washington Monthly. (September 2005). “The Washington Monthly College Guide.” Washington, DC: Volume 37, No. 9. 


In response to the plethora of college ranking guides, and specifically the U.S News College Guide, the editors at The Washington Monthly decided to measure not what colleges are doing for students, but rather, what colleges are doing for the country.  Colleges were studied and ranked according to three criteria: social mobility, research and national service.  Interestingly, out of the U.S. News College Guide top 10, only three schools reached the top 10 according to The Washington Monthly’s different measurements.  For example, Princeton and Harvard shared the number one ranking in previous college guides, but according to this new system, Harvard falls to slot #16 and Princeton all the way down to #44.  According to those three categories, the schools that are among the leaders in: social mobility (calculations based on the number of Pell grant recipients that graduate from the school) are UCLA and Polytechnic University (NY); in the service category (percentage of students enrolled in Army/Navy, PeaceCorps volunteers, and federal work-study devoted to community service) are University of Portland and MIT; and lastly, lead research institutes are UW-Madison and University of Michigan-Ann Arbor.  Minnesota reaches the top 10 only in the research category with the University of Minnesota-Twin Cities at #9 and an overall ranking of #52.  The schools are compared to similar schools, separating the national universities from the liberal arts colleges.  Macalester College is Minnesota’s highest ranking liberal arts school at #16.  Although The Washington Monthly recognizes that this new system of ranking colleges doesn’t negate the more popular rankings, it does serve as a reminder to colleges and universities that the greater goal of higher education institutions is to strive to produce students that contribute to the betterment of our country.  [COLLEGE ACCESS SPECIFIC, COLLEGE STUDENT RETENTION AND SUCCESS]

Tinto, V. (July 2004). Student Retention and Graduation: Facing the Truth, Living with the Consequences. The Pell Institute. Washington DC.  


This paper, the first in a series of occasional papers, shares Dr. Tinto’s expertise in understanding of who it is that is going to college, what it takes to graduate from college, and how to create a college going culture for low-income students.  Using both the student and institutional perspective, Tinto suggests ways the federal government can be instrumental in addressing retention issues.  The intent of this document is to help inform discussions around the Higher Education Act.  For example, statistics from a longitudinal study sample of students entering college for the first time in 1995-96 and found that nearly 42% were first generation college students and 29% students of color.  At the end of six years, 29% had earned a bachelor’s degree and 35% had left with no degree and no longer enrolled in school.  Income also is an indicator on what type of degree a student will receive because often low-income students are coming into the post-secondary institution under-prepared and must work outside of taking classes to help pay the tuition.  Solutions proposed include: effective advising, providing support networks, frequent feedback, and taking the learning outside of the classroom (through service learning projects) are some of his suggestions.  But colleges and universities cannot create the change needed without the support of the government and other organizations and corporations.  Indeed, collaboration must occur for a significant impact. [COLLEGE STUDENT RETENTION AND SUCCESS]

Tosto, P. (January 29, 2006). Futures on the line. St. Paul, MN: Pioneer Press.  


Ernest Davenport, alum of the U of M, started a free ACT and SAT test prep session for low-income, minority students in the metro area.    The students are taught by volunteers, Davenport and his wife.  They meet on Saturdays starting in March and meet for 11 weeks.  Students are asked to do 5-7 hours of homework each week and there are only 120 spaces available in the class.  They receive $50 worth of test prep material (paid for by the U of M).  The focus is on math preparation because studies have shown that minority students tend to be less prepared for college algebra based on math scores (in comparison to whites).  The series also talks about other college preparation programs such as Upward Bound, Admission Possible, and Fast Forward Youth at the College of St. Ben’s/St. John’s University.  [COLLEGE ACCESS SPECIFIC, MINNESOTA SPECIFIC] 
Tosto, P. (August 6, 2006).  Acing high school, but not ready for college. St. Paul, MN: Pioneer Press.


The article addresses the increasing and troubling need for remedial courses by Minnesota high school graduates.  At public 2-year institutions nearly half the enrolled students, and 1 in 4 students at 4-year institutions need remedial work—especially in math and English.  There is a clear disconnect between the standards for high school and for college level work, and students aren’t ready for the transition.  Indeed, nearly 40% of students that tested into remedial classes had gotten A’s and B’s in high school.  [COLLEGE STUDENT RETENTION AND SUCCESS, MINNESOTA SPECIFIC] 
Trends in Higher Education. (December 2006). Society for College and University Planning.  Ann Arbor: MI. www.scup.org 


Intended as a publication for the Board of Directors, the Society for College and University Planning (SCUP) published this report in order to highlight the trends in higher education and include their thoughts and implications for the future.  The facts are arranged according to seven different categories: demographics, economy, environment, global education, learning, politics, and technology.  Topics covered span the gamut of issues in higher education—from student loan debt to increasing popularity in online degrees to higher education’s role in global warming.  [NOT FOR ANNOTATED BIBLIOGRAPHY—FOR REFERENCE]

U.S. General Accounting Office. (May 2003). College Completion:  Additional Efforts Could Help Education with Its Completion Goals.  Washington, DC: General Accounting Office. 


This report includes information and recommendations provided to the U.S. Department of Education, which seeks to hold educational institutions accountable for their performance in graduating their students.  The Department of Education recognizes that factors such as race, high school preparedness, income and family college attendance history are all tied to student success in college. It laments the lack of systemic data on student retention and persistence, promising practices with a clear evaluation method, and a systematic dissemination of the results.  However, the report lists promising practices that fall into three categories: increasing access to post-secondary institutions, helping colleges retain students, and helping individual students stay in college.  The Department of Education advises the use of service-learning as a retention strategy in order to connect students to the institution and enhance the learning experience (pg. 23).  [COLLEGE STUDENT RETENTION AND SUCCESS] 

Vara-Orta, F. (January 31, 2007). “Most Latino students spurn college loans.”  L.A. Times.  http://latimes.com/news/local/la-me-latino31jan31,0,3043540,full.story?coll=la-home-headlines Accessed January 31, 2007.


The LA Times article explores the reason some Latino students are not attending and/or completing college in a timely manner, as a result of an aversion to taking loans.  In fact, 80% of Latino parents and 74% of college-age Latino students do not consider loans a possible source for financial aid.  Researchers cite three distinct reasons for this: lack of knowledge about financial aid, fear of debt, and distrust of lenders.  While this ‘pay as you go’ system may work out for some students, a majority of students are missing out of advancing to postsecondary education.  Since Latinos are the fastest growing demographic in the United States, there is growing concern and urgency about bridging the gap for Latino students to higher education institutions.  [CULTURE SPECIFIC-LATINO; FINANCIAL ISSUES]

Vargas, J.H. (2004). “College Knowledge: Addressing Information Barriers to College.” Boston, MA: The Education Resources Institute (TERI). 


A summary of relevant and current research regarding access to higher education for low income, underrepresented, first generation college students reveals that information, or “college knowledge” is essential for these students to successfully access higher education at a consistent rate.  While there are other factors that play into why students may or may not access higher education, research suggests that information provided early and often can only increase the awareness and aspiration for college in all students.  Perhaps most importantly, talking about financial aid opens the widest doors for college aspirations.  For example, only 53% of low income students with high standardized test scores enrolled in college when neither they nor their parents spoke to anyone about financial aid.  In comparison, 84% of this same demographic enrolled when there had been some consultation about financial aid.  Vargas clearly identifies that starting the transfer of cultural capital and ‘college knowledge’ can make significant changes in the college going rate for students that have historically struggled in access higher education.  [COLLEGE ACCESS SPECIFIC]  
Walker, S. (August 2005).  Research Review: An overview of the Pell Institute report on Improving Graduation Rates of Low-Income College Students. Atlanta, GA: Office of Strategic Research and Analysis Board of Regents of the University System of Georgia.  


This report compares 20 four-year institutions—those with high and low graduation rates—in order to identify programs and other elements that affect their graduation performance.  The intent is to learn what some of the institutional factors are that affect graduation rates for low-income students.  Included in the report is a side-by-side comparison with high and low graduation rates.  Characteristics typical of an institution with high graduation rates include, but are not limited to: personalizing the educational experience (through academic plans, small classes, and special programs), dedicated and accessible full-time faculty, and an inclusive environment for all students.  [COLLEGE STUDENT RETENTION AND SUCCESS] 

Wilkenson, R. (October 7, 2005). “What Colleges Must Do to Help Needy Students.” The Chronicle of Higher Education. Accessed: August 21, 2006. http://chronicle.com/weekly/v52/i07/07b00701.htm. 

The article recognizes that there is a direct correlation between the cost of tuition and the school choice for low-income students.  In fact, more low-income students attend less-expensive higher education schools, if they choose to go at all.  The primary reasons identified is that more and more schools are spending their scholarship money on merit-based students, rather than need-based, therefore making college tuition costs more expensive for the lowest-income group.  Other circumstances that contribute are that low-income students often attend poorer high schools, with less rigorous academic tracks, and/or low-income students are often first-generation college students.   Therefore, the college opportunity and achievement gap is widening even further.  With the changing demographics in the United States and the policy of tuition discounting for the elite, soon the doors of our higher education institutions will be leaving out the biggest bulk of our college-age students.  [FINANCIAL ISSUES]  
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