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History

Direct Service is one of six Pathways of Public Service and Civic Engagement
(Robinson, Wright, & Cohen, 2021) and is broadly implemented (Cohen & Kinsley,
1994; Levine, 1994; Markus, Howard, & King, 1993; O’Brien, 1993) within higher
education as a pedagogy and co-curricular program. Professors around the nation
choose, or are asked, to include a direct service component to the pedagogy of their
curriculum. Direct service is defined as working to address the immediate needs of
individuals or a community, often involving contact with people, place, environments, or
animals being served (Stanford, n.d.). Learning the historical development of direct
service is paramount to understanding its prevalence within American colleges and
universities (Harkins, 1996). There are many terms used in literature to describe direct
service and further illustrates the need for the pathways framework to dissect the
various ways of serving/volunteering. For the purposes of this literature review, the
terms volunteerism, service, service learning, community engagement, and direct
service are presented as described in the referenced literature. Significant effort was
expended to verify all references to the aforementioned terms match as closely as

possible the definition of direct service.

Direct service has a long national history. Early accounts of volunteerism in
America started along with the urban centers that developed in the colonies. The first
volunteer firehouse was started in Philadelphia by Benjamin Franklin in 1736. During
this time, volunteerism was rooted in bettering the community and faith-based charity

work.
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The Revolutionary War was the first major volunteer recruitment effort in our
nation's history. As the country recruited soldiers to join the army, everyday civilians also
banded together to raise funds and boycott British goods. Throughout the country,
volunteerism expanded beyond faith and the church and into patriotism. Volunteering
was a way for ordinary people to demonstrate love for their country and support war
efforts. In the 1800s, America saw a surge in volunteer activity. This expanded beyond
religious causes and into philanthropic causes and the social reform movement. The
Second Great Awakening, the religious revitalization movement of the 1820s, inspired
large groups of American citizens to get involved with the issues that mattered to them.
As the country continued to industrialize, these groups kicked off the spirit of reform that

would continue to define American volunteerism.

As America’s cities continued to grow, organizations aimed at addressing the
wealth disparity were founded. Many of these major organizations still exist today. Some
of these include the YMCA, the Salvation Army, the American Red Cross, and the
United Way. While formal legislation and programs didn’t arrive until much later,
colleges and universities have also embraced the direct service ideology since the
1800s (National Service-Learning Clearinghouse, 2008). The Great Depression and
World War Il in the early 1900s were accompanied by monumental direct service efforts
and programs. Much of this was linked to a sense of belonging to and ownership of the
American identity. In 1944, Franklin D Roosevelt signed the Gl Bill. The bill “linked
service and education to those members of our voluntary military” (Frasco, n.d). Direct

service gained stronger footing within higher education with the Morrill Act (1962) which



DIRECT SERVICE IN HIGHER EDUCATION: A Literature Review 4

increased agricultural and mechanical arts and engaged many students in direct service
preparing fields, constructing buildings, and caring for livestock. In the same year,
Frederick Rudolf stated, “From the beginning, the American college was cloaked with a
public purpose” (Jacoby, 1996). This public purpose includes preparing the American
citizenry to be civically engaged in public life (Smith, 1996). In fact, many early higher
education administrators and researchers believed in universities’ role to function as
democratic, civic, and community-engaged institutions dedicated to advancing learning
and knowledge for social change.

Direct service began to be incorporated into college curriculum in the 1960s with
the birth of traditional service-learning. One of John F Kennedy’s first official acts was to
establish the Peace Corps in 1961. Volunteers in Service to America (VISTA) followed
in 1965 by Lyndon B Johnson and was viewed as the “domestic Peace Corps.” This
program provided student financial benefits for the first time to people willing to serve
their communities. Direct service efforts began to be launched across the country,
including the Campus Outreach Opportunity League (1984), which helps mobilize
service programs in higher education; the National Association of Service and
Conservation Corps (1985), which helps replicate youth corps in the states and cities;
and Youth Service America (1985), through which many young people are given a
chance to serve (Bringle, 2002). The Campus Compact was established in 1985 to
provide support to higher education institutions in their service efforts.

The federal government took another substantial leap in support of direct service
in the 1990s. The National Community Service Act (1990) officially endorsed and

provided funds to support service within higher education. The Higher Education
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Amendments of 1992 required higher education institutions to allocate five percent of
their federal work-study program funds to “be used to compensate students engaged in
community service” (Jacoby, 1996). The National and Community Service Trust Act
(1993) created the Corporation for National and Community Service. As a result, a
clearinghouse of community engagement research was created and, each year, there
are over 270,000 AmeriCorps members contributing service toward issues of public
concern nationwide. Following the model of the VISTA program, these members also
receive a student financial benefit at the completion of their term of service. The 1990s
also saw a significant uptick in the amount of literature, research, professional
conferences, and graduation requirements focusing on service (Jacoby, 1996).

Today, roughly 8.9 million college students participate in community engagement
annually. An estimated 6.4 million college students participate in service-learning
annually (Ikeda & Yee, 2000). The distinction between direct service and
service-learning is a connection to curriculum. Service-learning is a pedagogy in which
students combine theory and academic study with the practical, real-world experience
of volunteerism. When done correctly, the service enhances the academic concepts of
the course and the academic study enhances the student’s experience in the
community in a very reciprocal way (Ramaley, 2014). Direct service is often done in a
co-curricular way and outside the direction of a course instructor. There are many ways
college students engage in direct service including one-time service projects, alternative
breaks, student government, clubs and organizations, and episodic volunteering to meet
a community-identified need. This literature review will delve into the foundational

knowledge of direct service; skills attributed to successful direct service engagement;
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cultivated and innate attributes of those that engage in direct service; social impacts of
direct service; and prospective change that can be effectuated by students that engage
in direct service.

This literature review is a broad exploration of the direct service pathway
centered on how a college student may become involved during their academic
pursuits. Four foundational questions frame the review: What foundational knowledge
would students pursue in this pathway? What skills would make students successful in
this field? What attributes would the student have the opportunity to cultivate? What are
the ways in which social impact is described within this pathway / how will students

have the opportunity to affect change in this pathway?

Review of Literature

Foundational Knowledge

To many, direct service is a stop-gap, temporary answer to addressing issues of
public concern until more long-term solutions can be implemented. This framework is
referred to as the “charity v. justice” model of service. Charity refers to work the meet
the immediate needs of individuals, families, and communities while justice involves
systemic, long-term address to the underlying cause of social issues. As a result, the
direct service pathway may take a back seat to the other five Pathways of Public
Service and Civic Engagement (Stanford, n.d.) in terms of its ability to produce lasting
change. Direct service is sometimes overlooked and deemed as less important than

other forms of volunteerism with regard to impact on social issues (Keen & Hall, 2009).
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Both charity and justice are equally important in addressing critical community
needs. Moreover, direct service provides several critical functions in a higher education
setting. Direct service programs are able to meet the immediate needs of individuals
and offer harm reduction (Simons & Cleary, 2005). Individuals experiencing hardship
need services and people to assist them with timely relief. Additionally, direct service
has a strong connection to the cause. Volunteers in direct service are able to intimately
interact with issue(s). A popular form of service is mutual aid. Dean Spade’s work
illustrates the ardent desire people feel to help in particular during times of crisis or
disaster (2020). Outcomes and results can often be seen in a very short amount of time.
This helps direct service volunteers feel good and positive about their volunteer work
(Warren, 2012). As such, direct service is the most popular form of volunteerism.

Participation in direct service can have a lasting effect on students’ lifelong civic
engagement (Astin, Sax, & Avalos, 1999). Direct service can act as a gateway for
engaged students to understand and see their place among the other Pathways. Direct
service allows students to interact with and better understand community issues
(Simons & Cleary, 2005). This interaction often provides them with context of root
causes and other ways in which they address issues of public concern at the system
level (Armstrong, 2006). Recently, the Higher Education Research Institute at UCLA
completed a national study of the effects of President Bill Clinton’s Learn and Serve
America Higher Education Program, an activity of the Corporation for National Service,
which is designed to facilitate the development of volunteer service programs for college
students. This longitudinal multi-institutional study examined the effects of service

participation after controlling for students’ precollege propensity to engage in service.
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Among other things, the study found that service participation positively affects
students’ commitment to their communities, to helping others in difficulty, to promoting
racial understanding, and to influencing social values. Service participation is positively
associated with a number of cognitive and affective outcomes during the undergraduate
years and beyond (Astin & Sax, 1998).

Students need to gain some foundational knowledge to be as successful as
possible in their direct service activities. It's important to gain a general knowledge of
the community need. Nonprofit organizations understand the needs of their community
well, often as a result of frequent needs assessments. Students should learn as much
as possible the skills needed to complete the service project for which they’ve signed up
and/or been assigned. Understanding the social context and where service fits on the
continuum of responding to immediate needs v. root causes of needs and orientation
toward prioritizing community in life values and choices are also critical components to
direct service preparation.

Skills

Participation in direct service requires a particular set of skills to be as successful
as possible in meeting the immediate needs of issues of public concern. Additionally,
participation in direct service allows students to cultivate additional skills. Both will be
discussed in this section.

Direct service participation often involves contact with people or places being
served. Many of these activities serve vulnerable populations such as racial or ethnic
minorities, children, elderly, socioeconomically disadvantaged, underinsured, gender,

sexual orientation, nationality, or those with certain medical conditions. Because
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students will be interacting with sensitive and immediate needs, a particular set of skills
is important to ensure the highest level of effectiveness when working in communities.
Many institutions of higher education have implemented student training modules to
provide them with the essential skillset for engaging with the community in direct service
(Astin & Sax, 1998). One example of this is the University of Louisville. Before engaging
in direct service as mentors or tutors with local k-12 youth, students complete a series
of eight training modules to equip them with the skills needed to competently interact
with the community as representatives of the university. These skills include but are not
limited to exploring the student’s own assumptions and expectations about the
experience, preparing an open mind that is ready to observe and learn, exploring
considerations related to cultural sensitivity, completing relevant research on the
need(s) being addressed, time management, understanding the student’s role as a
representative of the institution, verbal communication, cultural awareness,
dependability, compassion, and flexibility (Vogelgesang & Astin, 2005). In recent years,
institutions of higher education have significantly stepped up efforts to prepare students
for direct service experiences to mitigate risk and unintended consequences to the
community and institution (McKenna & Rizzo, 1999).

Engagement in direct service has also been shown to have both “direct” and
“indirect” effects on post college transferable skills. For example, students that
participate in direct service report greater understanding of community problems (Astin
& Sax, 1998; Borden, 2007; Markus et al., 1993), increases in the belief they can make
a difference in the community (Astin, Vogelgesang, Ikeda, & Yee, 2000; Ericson, 2011;

Eyler & Giles, 1999; Simons & Cleary, 2005), greater commitment to future community
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service (Eyler & Giles, 1999; Markus et al., 1993; McCarthy & Tucker, 2002; McKenna &
Rizzo, 1999; Moely, McFarland, Miron, Mercer, & llustre, 2002; Porter & Monard, 2001),
and plans to become involved in service-related careers (Markus et al., 1993; Simons &
Cleary, 2005; Tonkin & Quiroga, 2004). Additionally, direct service participation directly
influences the development of important life skills, such as leadership ability, social
self-confidence, critical thinking, and conflict resolution. Finally, there are also unique
positive effects on academic development, including knowledge gained, grades earned,
degrees sought after, and time devoted to academic endeavors (Astin & Sax, 1998).
Attributes

A 1994 study by Giles & Eyler discovered that while curricular service-learning
has been associated with cognitive learning outcomes, co-curricular service, often direct
service, is linked to aspects of personal development such as identity exploration and
social responsibility (Giles & Eyler, 1994; Markus, Howard & King, 1993; Kezar &
Rhoads, 2001).

Students who participate in the direct service pathway tend to have some
common attributes such as satisfaction in interacting directly with the communities or
places they are looking to serve; fulfillment in seeing the immediate outcome(s) of their
service; preference to connect directly with organizations and people; ability/desire to
communicate with others from differing backgrounds, abilities, and situations; interest in
learning the needs/issue areas being addressed; have a team-player mentality;
willingness to learn; and a sense of humility and grace (Cravens, 2010).

In a longitudinal study conducted in 2004, researchers surveyed two cohorts of

students at 23 institutions who participated in the same structured program. Participants
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completed at least 10 hours of direct service and reflection every week for four years.
By graduation, each student had participated in a minimum of 1,680 hours of service.
Study results indicated that students experienced significant increases in the value they
assigned to doing direct service, their development of intercultural attributes, their
overall sense of accomplishment, sensitivity to social issues, and commitment to
community concerns after college (Boyle-Baise & Langford, 2004). Another study
involving college students participating in co-curricular direct service alternative break
programs discovered students had significant attribute increases in developing
autonomy and maturing interpersonal relationships (Armstrong, 2006).

A model BreakAway, an organization that trains universities to create high-impact
alternative break experiences, developed and promotes is the Active Citizen Continuum
(BreakAway, 2014). This framework illustrates how a student can move along a
continuum from a member of the community, not concerned with their role is societal
problems to an active citizen, where community has become a priority in that person’s
core values and life choices. It further demonstrates how an entry-level experience
within the direct service pathway can lead to a deeper, lifelong commitment to active
engagement.

Reflection is a critical attribute of students engaging in direct service. Reflection
is an exercise in critical thinking about a service experience though meaningful writing,
creative expression, and/or discussion. It's not the experience of volunteering itself that
creates meaning and understanding, it’s the critical reflection. Reflective practice is an
attribute students can gain from direct service experiences that can act as a

foundational practice for the rest of their lives (Astin, 1977).
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Social Impact/ Prospective Change by Engaged Students

The 2020s continue to face numerous social issues including unemployment,
poverty and hunger, lingering effects of the COVID-19 pandemic, homelessness, record
inflation, food shortages, and environmental degradation (Income, 2020; The State,
2020; U.S. Bureau, 2020). The unemployment rate in June of 2021 was at 5.9%, which
represents 12 million individuals (U.S. Bureau, 2021). The poverty rate in 2021 was
11.4%, which equates to 29 million people and 20% of America’s children living in
poverty (U.S. Census, 2020). In January of 2020, there were 580,466 individuals who
were experiencing housing insecurity, which equates to 19 individuals for every 10,000
in the U.S. population (U.S. Census, 2020). Internationally, there are 2.4 billion
(approximately 7.1 billion total world population) people who live on less than $2 (U.S.
dollars) a day according to the World Bank (The World, n.d.). According to the State of
the World 2010, produced by the Worldwatch Institute, the rapid rate of the world’s
consumerism is putting the world on a disastrous course with the environment
(Worldwatch, 2010).

Direct service can be used to address the immediate needs of these social
challenges (Peterson, 2009). Students in higher education institutions can play a unique
role in addressing these concerns (Campus Compact, 2012, 2011; Association, 2012).
Many of higher education’s writers and researchers, past and present, have declared
that a primary goal of higher education is to develop socially-responsible graduates who
contribute meaningfully to social change (Bringle & Hatcher, 2002; Bringle, Studer,
Wilson, Clayton, & Steinberg, 2011; Chambers, 2009; Jones & Abes, 2004; McCarthy &

Tucker, 2002; Ramaley, 2014). Social impact occurs as a result of direct service. Often
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times, we are critical of direct service because of its perception of being a simple
band-aid or subpar dam holding back deeply-rooted social issues. The issues can be
complex and exacerbated by red tape and policy. However, there are folks whose
immediate needs must be met urgently. Leveraging the additional time and resources
that is afforded by most college students allows them to leverage their privilege to
support local communities in addressing these immediate needs.

Finally, direct service is one of the few pathways that allows the participant to see
immediate results from their efforts. Students have the opportunity to make immediate
change such as feeding mouths, housing individuals, supporting immediate legal needs
of marginalized communities, planting trees, etc. This type of volunteerism that provides
an immediate result is exciting and can be the catalyst for a student to create more
long-term solutions to community needs. Direct service can be a form of "gateway drug"
into other forms of social change. An example of this phenomenon is the Executive
Director of O-Town Kitchen, Nestor Robles. Nestor was a students at Weber State
University in Ogden Utah. Nestor enrolled (knowingly) in a community
engagement-designated course. As part of the course, Nestor completed direct service
volunteerism at Youth Impact. Nestor witnessed a lot of fruit being wasted as it would rot
before people had a chance to eat it. His direct service reflections led him to find
solutions to his observations by establishing a nonprofit organization that created
preservatives and jellies using expiring fruit. He employs victims of domestic violence
and previously incarcerated individuals, providing them with skills, work history, and
confidence. Nestor’s story illustrates this phenomenon and role direct service plays in

putting students on a trajectory to find more long-term solutions to community needs
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and play an active role in addressing them for the rest of their lives. In this way, direct
service leads students to the type of high-impact experiences Jacoby (1996) defines as

students becoming agents of change in their current and future communities

References

Astin, A. W.,, Sax, L. J., & Avalos, J. (1999). The long-term effects of volunteerism
during the undergraduate years. The Review of Higher Education, 21(2), 187-
202.

Armstrong, J. P. (2006). Developmental outcomes of service learning pedagogies. The
Journal for Civic Commitment, Issue 8, Article 1. Retrieved from
http://www.mesacc.edu/other/engagement/Journal/lssue8/Armstrong. pdf

Ash, S. L., Clayton, P. H., & Atkinson, M. P. (2005). Integrating reflection and
assessment to capture and improve student learning. Michigan Journal of
Community Service Learning, 11(2), 49-60. Association of American Colleges
and Universities. (2002). Greater expectations: A new vision for learning as a
nation goes to college. Washington, DC: Author.

Association of American Colleges and Universities, The National Task Force on Civic
Learning and Democratic Engagement (2012). A National Call to Action, A
Crucible Moment: College Learning and Democracy’s Future. Retrieved from
http://www.aacu.org/civic_learning/crucible/

Astin, A. W. (1975). Preventing students from dropping out. San Francisco: Jossey-
Bass.

Astin, A. W. (1977). Four critical years. San Francisco: Jossey-Bass.



DIRECT SERVICE IN HIGHER EDUCATION: A Literature Review 15

Astin, A. W. (1984). Student involvement: A developmental theory for higher education.
Journal of College Student Personnel, 25, 297-308.

Astin, A. W. (1985). Achieving educational excellence. San Francisco: Jossey-Bass.

Astin, A. W. (1991). Assessment for excellence. New York: Macmillan Publishing
Company.

Astin, A. W. (1993). What matters in college? Four critical years revisited. San
Francisco: Jossey-Bass.

Astin, A. W., & Dey, E. L. (1996). Causal analytical modeling via blocked regression
analysis (CAMBRA): An introduction with examples. Los Angeles: Higher
Education Research Institute, UCLA.

Astin, A. W., & Molm, L. D. (1972). Correcting for nonresponse bias in followup surveys.
Unpublished manuscript, Office of Research, American Council on Education,
Washington, DC.

Astin, A. W., & Sax, L. J. (1998). How undergraduates are affected by service
participation. Journal of College Student Development, 39(3), 251-263.

Astin, A. W.,, Sax, L. J., & Avalos, J. (1999). The long-term effects of volunteerism
during the undergraduate years. The Review of Higher Education, 21(2), 187-
202.

Astin, A. W., Vogelgesang, L. J., lkeda, E. K., & Yee, J. A. (2000). How service learning
affects students. Los Angeles, CA: Higher Education Research Institute, UCLA.

Barber, B. R. (1993). An aristocracy of everyone. New York: Ballantine Books.

Batchelder, T. H., & Root, S. (1994). Eects of an undergraduate program to integrate

academic learning and service: Cognitive, prosocial cognitive, and identity



DIRECT SERVICE IN HIGHER EDUCATION: A Literature Review 16

outcomes. Journal of Adolescence, 17, 341-355.

Berson, J. S., & Younkin, W. F. (1998). Doing well by doing good: A study of the effects
of a service-learning experience on student success. Paper presented at the
American Society of Higher Education, Miami, FL.

Billig, S. H. (2009). Does quality really matter: Testing the new K-12 service learning
standards for quality practice. In B. E. Moely, S. H. Billig, & B. A. Holland (Eds.),
Creating our identities in service-learning and community engagement
(Advances in Service-Learning Research, Vol. 9, pp. 131-158). Greenwich, CT:
Information Age.

Borden, A. W. (2007). The impact of service-learning on ethnocentrism in an
intercultural communication course. Journal of Experiential Education, 30(2),
171-183.

Bowen, G. A. (2011). Fostering college students’ civic commitment
through alternative breaks. Journal for Civic Commitment, 16, 1-13.

Boyle-Baise, M., & Langford, J. (2004). There are children here: Service learning for
social justice. Equity and Excellence in Education, 37(1), 5-66.

Bringle, R. G., & Hatcher, J. A. (2002). Campus—community partnerships: The terms of
engagement. Journal of Social Issues, 58(3), 503-516.

Bringle, R. G., Studer, M., Wilson, J., Clayton, P. H., & Steinberg, K. S. (2011).
Designing programs with a purpose: To promote civic engagement for life.
Journal of Academic Ethics, 9, 149-164.

Camacho, M. M. (2004). Power and privilege: Community service learning in

Tijuana. Michigan Journal of Community Service Learning, 10(3), 31-42.



DIRECT SERVICE IN HIGHER EDUCATION: A Literature Review 17

Campus Compact. (2009). Campus compact annual survey executive summary.
Boston, MA: Author. Campus Compact. (2011). 2011 annual membership
summary. Retrieved from http://www.compact.org/wp-content/uploads/2008/11
/2011-Annual-Survey-ExecutiveSummary.pdf

Campus Compact. (2012). Creating a culture of assessment: 2012 annual membership
survey. Retrieved from http://www.compact.org/wpcontent/uploads/2013
/04/Campus-Compact2012-Statistics.pdf

Carnegie Invites Institutions to Apply for 2015 Community Engagement Classification
(2013). Retrieved from http://www.carnegiefoundation.org/newsroom/press-
releases/carnegie- invites-institutions-apply-2015-community-engagement-
classification

Carnegie Report. (2006). Higher education: Civic mission & civic effects. Washington,
DC: Carnegie Foundation for the Advancement of Teaching and The Center for
Information and Research on Civic Learning and Engagement.

Chambers, T. (2009). A continuum of approaches to service learning within Canadian
post-secondary education. Canadian Journal of Higher Education, 39, 77-
100.The Effects of an Alternative Spring Break Program on Student Development
115

Cohen, J.,& Kinsey, D. (1994). “Doing good” and scholarship: A service-learning study.
Journalism Educator, 48, 4-14.

Conway, C., Zhao, H., & Montgomery, S. (2011). The NSSE National Data Project
Report. Toronto, Canada: Higher Education Quality Council of Ontario.

Cooperative Education & Internship Association. (2013). History of cooperative



DIRECT SERVICE IN HIGHER EDUCATION: A Literature Review 18

education and internships. Retrieved from http://www.ceiainc.org/history

Corporation for National and Community Service. (2004). Serving country and
community: A longitudinal study of service in AmeriCorps. Washington, DC:
Office of Research and Policy Development.

Cravens, J. (2010). Impact of Direct Service. Washington, DC: Office of Research

DiConti, V. D. (2004). Experiential education in a knowledge-based economy: Is it time
to reexamine the liberal arts? The Journal of General Education, 53(3/4), 167-
183.

Elmes, D. G., Kantowitz, B. H., & Roediger, H. L., lll. (1999). Research methods in
psychology. Pacific Grove, CA: Brooks/Cole.

Ericson, C. B. (2011). Pura vida with a purpose: Energizing engagement with human
rights through service-learning. Advances in Social Work, 12(1), 63-78.

Eyler, J. (2002). Reflection: Linking service and learning—linking students and
communities. Journal of Social Issues, 58(3), 517-534.

Eyler, J. (2009). The power of experiential education. Liberal Education, 95(4), 24-31.

Eyler, J., & Giles, D. (1999). Where’s the learning in service-learning? San Francisco,
CA: Jossey-Bass.

Frasco, J. (n.d.). Service Learning — Celebration Concept. Retrieved from
http://learningtogive.org/papers/paper240.html

Fullerton, A., Reitenauer, V. L., & Kerrigan, S. M. (2015). A grateful recollecting: A
qualitative study of the long-term impact of service-learning on graduates.
Journal of Higher Education Outreach & Engagement, 19(2), 65-92.

Furco, A. (1996). Service-learning: A balanced approach to experiential education. In B.



DIRECT SERVICE IN HIGHER EDUCATION: A Literature Review 19

Taylor and Corporation for National Service (Eds.), Expanding boundaries:
Serving and learning (pp. 2-6). Washington, DC: Corporation for National
Service.

Furco, A. (2001). Advancing service-learning at research universities. New Directions
for Higher Education, 114, 67-78.

Gaudet, M. (2007). Post-experience survey of service-learning. Unpublished survey, St.
Francis Xavier University, Antigonish, Nova Scotia, Canada.

Glenn, J. (2001). The benefits of service-learning. Harvard Education Letter, 17(1).
Retrieved from http://hepg.org/hel/article/150

Giles, D. E., Jr., & Eyler, J. (1994). The impact of a college community service
laboratory on students’ personal, social, and cognitive outcomes. Journal of
Adolescence, 17, 327-339.

Giles, D. E., Honnet, E., & Migliore, S. (Eds.). (1991). Research agenda for combining
service and learning in the 1990s. Raleigh, NC: National Society for Internships
and Experiential Education.

Harkins, J. P. (2008). The Effect of Service-Learning in Higher Education on Students’
Motivation to be Civically Engaged. (Unpublished doctoral dissertation).
University of California, Santa Barbara.

Holland, B. (1997). Analyzing institutional commitment to service: A model of key
organizational factors. Michigan Journal of Community Service Learning, 4, 30-
39.

Income, poverty and health insurance coverage in the United States: 2020 (2020).

Retrieved from http://www.census.gov/newsroom/releases/archives/income



DIRECT SERVICE IN HIGHER EDUCATION: A Literature Review 20

_wealth/cb12-172.html.

Jacoby, B. (1996). Service-learning in higher education: Concepts and practices. San
Francisco, CA: Jossey-Bass.

Jones, S. R., & Abes, E. S. (2004). Enduring influences of service-learning on college
students’ identity development. Journal of College Student Development, 45(2),
149-166.

Jones, S. R., Robbins, C. K., & LePeau, L. A. (2011). Negotiating border crossing:
Influences of social identity on service-learning outcomes. Michigan Journal of
Community Service Learning, 17(2), 27-42.116 Journal of Higher Education
Outreach and Engagement

Jones, S. R., Rowan-Kenyon, H. T., Mei-Yen Ireland, S., Niehaus, E., & Skendall, K. C.
(2012). The meaning students make as participants in short-term immersion
programs. Journal of College Student Development, 53(2), 201-220.

Keen, C., & Hall, K. (2009). Engaging with difference matters: Longitudinal outcomes of
co-curricular service-learning programs. The Journal of Higher Education, 80(1),
59-79.

Kendrick, J. R. (1996). Outcomes of service-learning in an introduction to sociology
course. Michigan Journal of Community Service Learning, 3, 72-81.

Kezar, A., & Rhoads, R. A. (2001). The dynamic tensions of service learning in higher
education: A philosophical perspective. Journal of Higher Education, 72(2), 148-
171.

Kiely, R. (2004). A chameleon with a complex: Searching for transformation in

international service-learning. Michigan Journal of Community Service Learning,



DIRECT SERVICE IN HIGHER EDUCATION: A Literature Review 21

10(2), 5-20.

Kiely, R. (2005a). A transformative learning model for service-learning: A longitudinal
case study. Michigan Journal of Community Service Learning, 12(1), 5-22.

Kiely, R. (2005b, Spring). Transformative international service learning. Academic
Exchange Quarterly, pp. 275-281.

Kolb, D. (1984). Experiential learning: Experience as the source of learning and
development. Englewood Cliffs, NJ: Prentice-Hall.

Kuh, G. (2008). High-impact educational practices: What they are, who has access to
them, and why they matter. Washington, DC: AAC&U.

Levine, A. (1994, July/August). Service on campus. Change, 26, 4-5.

Los Angeles County Office of Education. (n.d.). History of Service Learning. Retrieved
from http://www.lacoe.edu/Portals/0/Curriculum-Instruction/SLHistory doc.pdf

Los Angeles Unified School District. (2004). LAUSD Service-Learning Guidebook.
http://notebook.lausd.net/pls/ptl/docs/page/ca_lausd/fldr_organizations/fldr_instru
ctional_svcs/service_learning/approved_projects/ lausd%20service-
learning%20guidebook.pdf

Lukenchuk, A., Jagla, V., & Eigel, M. (n.d.). Service-learning: National-Louis University
faculty manual. Retrieved from http://www.nl.edu/media/nlu/downloadable/
studentservices/civicengagement/introduction.pdf

Markus, G. B., Howard, J. P. F,, & King, D. C. (1993). Integrating community service
and classroom instruction enhances learning: Results from an experiment.
Educational Evaluation and Policy Analysis, 15(4), 410-419.

McCarthy, A. M., & Tucker, M. L. (2002). Encouraging community service through



DIRECT SERVICE IN HIGHER EDUCATION: A Literature Review 22

service learning. Journal of Management Education, 26(6), 629647 .

McKenna, M. W., & Rizzo, E. (1999). Student perceptions of the “learning” in service-
learning courses. In J. R. Ferrari & J. P. Chapman (Eds.), Educating students to
make a difference: Community-based service learning (pp. 111-123).
Binghamton, NY: Hayworth.

Miller, J. (1994). Linking traditional and service-learning courses: Outcome evaluations
utilizing two pedagogically distinct models. Michigan Journal of Community
Service Learning, 1(1), 29-36.

Ministry of Training, Colleges & Universities [Ontario]. (2012). Strengthening Ontario’s
centres of creativity, innovation and knowledge: A discussion paper on innovation
to make our university and college system stronger. Retrieved from http://uwofa.
ca/@storage/files/documents/469/discussionstrengtheningontariopse.pdf

Moely, B. E., McFarland, M., Miron, D., Mercer, S. H., & llustre, V. (2002). Changes in
college students’ attitudes and intentions for civic involvement as a function of
service-learning experiences. Michigan Journal of Community Service Learning,
9(1), 18-26.The Effects of an Alternative Spring Break Program on Student
Development, 117

National Service-Learning Clearinghouse. (2008). History of Service-Learning in Higher
Education. retrieved from http://www.fsu.edu/~flserve/resources/resource%
20files/ history service learning higher education 15history _of sl in_he
final_may08.pdf

Newman, F. (1985). Higher Education and the American Resurgence, 31. Princeton,

NJ: Carnegie Foundation for the Advancement of Teaching.



DIRECT SERVICE IN HIGHER EDUCATION: A Literature Review 23

Niehaus, E., & Kurotsuchi Inkelas, K. (2015). Exploring the role of alternative break
programs in students’ career development. Journal of Student Affairs Research
and Practice, 52(2), 134-148.

Novak, J. M., Markey, V., & Allen, M. (2007). Evaluating cognitive outcomes of service
learning in higher education: A meta-analysis. Communication Research
Reports, 24(2), 149-157.

O’Brien, E. M. (1993). Outside the classroom: Students as employees, volunteers and
interns. Research Briefs, 4. Washington, DC: American Council on Education.

Parker-Gwin, R., & Mabry, J. B. (1998). Service learning as pedagogy and civic
education: Comparing outcomes for three models. Teaching Sociology, 26(4),
276-291.

Pascarella, E. T., & Terenzini, P. T. (1991). How college aects students. San Francisco:
Jossey-Bass.

Peterson, Tessa (2009). Engaged scholarship: Reflections on research on the
pedagogy of social change, Teaching in Higher Education, 14(5), 541-552.

Piacitelli, J., Barwick, M., Doerr, E., Porter, M., & Sumka, S. (2013). Alternative break
programs: From isolated enthusiasm to best practices. Journal of Higher
Education Outreach and Engagement, 17(2), 87-109.

Porter, M., & Monard, K. (2001). Anyi in the global village: Building relationships of
reciprocity through international service-learning. Michigan Journal of Community
Service-Learning, 8(1), 5-17.

Rama, D., Ravenscroft, S., Wolcott, S., & Zlotkowski, E. (2000). Service learning

outcomes: Guidelines for educators and researchers. Issues in Accounting



DIRECT SERVICE IN HIGHER EDUCATION: A Literature Review 24

Education, 15(4), 657-692.

Ramaley, J. A. (2014). The changing role of higher education: Learning to deal with
wicked problems. Journal of Higher Education Outreach and Engagement, 18(3),
7-21.

Rhoads, R. A. (1997). Community service and higher learning: Explorations of the
caring self. Albany, NY: State University of New York Press.

Rhoads, R. A., & Neururer, J. (1998). Alternative spring break: Learning through
community service. NASPA Journal, 35(2), 110-118.

Robinson, G., Wright, K., & Cohen, A. (2021). Pathways of Public Service and Civic
Engagement — Nationwide Effort to Make Service a Way of Life. Retrieved from:
https://www.aacu.org/aacu-news/campus-model/pathways-public-service-and-
civic-engagement-nationwide-effort-make-service-way-life

Rubin, M. S. (2001). A smart start to service-learning. New Directions for Higher
Education, 114, 15-26.

Sax, L. J., Gilmartin, S. K,, Lee, J. J., & Hagedorn, L. S. (2008). Using web surveys to
reach community college students: An analysis of response rates and response
bias. Community College Journal of Research and Practice, 32(9), 712-729.

Shaughnessy, J. J., & Zechmeister, E. B. (1990). Research methods in psychology (2nd
ed.). New York, NY: McGraw Hill.

Shiarella, A. H., McCarthy, A. M., & Tucker, M. L. (2000). Development and construct
validity of scores on the Community Service Attitudes Scale. Educational and
Psychological Measurements, 60(2), 286-300.

Simons, L., & Cleary, B. (2005). Student and community perceptions of the value



DIRECT SERVICE IN HIGHER EDUCATION: A Literature Review 25

added for service-learners. The Journal of Experiential Education, 28(2), 164-
188.

Spade, Dean (2020). Mutual Aid: Building Solidarity Through This Crisis (And the Next).
Verso Publishing, 86-92.

Stanford Haas Center for Public Service. (n.d.). Pathways of Public Service and Civic
Engagement. retrieved from https://haas.stanford.edu/about/our-approach/
pathways-public-service-and-civic-engagement

Stanton, T. K. (2008). New times demand new scholarship. Education, Citizenship and
Social Justice, 3(1), 19-42.

Tavakol, M., & Dennick, R. (2011). Making sense of Cronbach’s alpha. International
Journal of Medical Education, 2, 53-55.

The World Bank (n.d.). Overview. Retrieved from http://www.worldbank.org/en/topic/
poverty/overview

Titlebaum, P., Williamson, P., Daprano, C., Baer, J., & Brahler, J. (2004). Annotated
History of Service-Learning: 1862-2002. Retrieved from http://www.fsu.edu/~
flserve/resources/ resource%20files/annotated%20history.pdf

Tonkin, H., & Quiroga, D. (2004). A qualitative approach to the assessment of
international service-learning. Frontiers: The Interdisciplinary Journal of Study
Abroad, 10, 131-149.

U.S. Bureau of Statistics (2021). The employment situation: September 2021.
Washington, DC: U.S. Department of Labor. Retrieved from http://www.bls.
gov/news.release/archives/empsit_10052021.pdf.

U.S. Census Bureau Announces 2020 Census Population Counts -- Apportionment



DIRECT SERVICE IN HIGHER EDUCATION: A Literature Review 26

Counts Delivered to President (2020). Retrieved from http://2020.census.
gov/news/releases/operations/cb10-cn93.html.

Vogelgesang, L. J., & Astin, A. W. (2005). Post-College Civic Engagement Among
Graduates. Research report. Los Angeles, CA: Higher Education Research
Institute, University of California, Los Angeles

Warren, J. L. (2012). Does service-learning increase student learning?: A meta-
analysis. Michigan Journal of Community Service Learning, 18(2), 56-61.

Weerts, D. J., & Sandmann, L. R. (2010). Community engagement and boundary-
spanning roles at research universities. The Journal of Higher Education, 81(6),

632-657.



